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Innovation can cut through the inertia that envelops many school systems
by mobilising three key ingredients: the rising hopes and expectations
of millions of parents and children; mounting frustration with the
shortcomings of traditional models of education; and a commitment
to develop new and more effective solutions. When these three — hope,
frustration and experimentation - come together in the right way they
can produce radical innovation that delivers much better outcomes for
families, at affordable costs and on a large scale. Understanding where
that kind of innovation comes from is the purpose of this book.

Innovation in Education: Lessons from Pioneers around the World is not
a scientific, academic study of innovation. Nor is it a set of cookie-cutter
recipes for people to follow.The focus is on the work of 16 pioneers around
the world who have developed new and more effective approaches

to education that work at scale. These pioneers are almost all drawn from
applicants for awards from the World Innovation Summit for Education
(WISE) in 2009 and 2010. By tracing the story of how these pioneering
innovations came about, developed, spread and acquired scale we hope
to raise awareness of why innovation in education is needed, where

it comes from and how more can be generated.




A leading authority on innovation, creativity and learning, Charles
Leadbeater has advised companies, cities and governments around

the world on innovation strategy and the knowledge economy. In 2005
he was ranked by Accenture, the management consultancy, as one of
the top management thinkers in the world. Charles wrote the first British
report on the rise of social entrepreneurship, which has since become

a global movement. He is the author of We Think: Mass Innovation,
Not Mass Production and Learning from the Extremes, which examines
how social entrepreneurs around the world are devising new approaches
to learning in extreme social circumstances.

Born in the late 1970s, Romain Staros Staropoli describes himself

as a photographer who is passionate about people, life stories and
coincidences. Originally a photo reporter, he now applies the same vision
and artistic approach in advertising and fashion: “Photography is a unique
way of witnessing, capturing or creating moments that will never
happen again. Above all, it has taught me to love and observe life”
This is his first book.

Launched in 2009, the World Innovation Summit for Education (WISE)
is an international forum dedicated to transforming education around
the world. The annual WISE Summit in Doha, Qatar, brings together over
1,000 experts and thought-leaders from multiple sectors. WISE is also
a platform for a growing range of collaborative initiatives. The WISE
Awards recognize and showcase every year six innovative education
projects in order to promote their expansion and replication:
www.wise-qatar.org/en/awards
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THE SIXTEEN CASES AROUND THE WORLD
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To qualify for inclusion in this list of sixteen, our innovators
had to satisfy two criteria:

I First, the innovation must be significant: it must draw new
people into learning and provide new skills, different modes
of learning, and novel incentives. These schemes depart from
the standard school model to reach their goal (Diagram 1).
Escuela Nueva in Colombia created a new way for children to
learn independently and collaboratively, in small, rural schools
with one teacher and perhaps 50 children of different ages. In
Uganda, Escuela Nueva's learning guides are known as “the
silent teacher!” Aprendiz in Brazil developed education and lear-
ning programmes so that an entire neighbourhood could be
a platform for learning. The Hole in the Wall in India enabled
millions of children to organise their own learning, sometimes
with the support of a facilitator, using simple computer pro-
grammes. MIT pioneered the provision of free, open source
courseware, with videos of lectures, so millions of teachers and
students beyond the college could follow its courses. These
innovations are all the more striking because of their context.
The education provided in Cristo Rey's schools is in many res-
pects unremarkable: it prepares young people to go to college.
What is remarkable is that Cristo Rey has found a way to do this
in the poorest inner city districts with students from immigrant
families who often do not speak English and have never been
near a university. What might appear to be standard practice
in one setting can be highly innovative in another. Most of our
high impact interventions are effective only because they have
dared to challenge orthodox practice.

I Second, these innovators have an impact well beyond the
site where they first got started (or at least have credible plans
in place) and they deliver proven benefits (Diagram 2). Rewrite
The Future improved the education of about 10m children in
conflictzones in 20 countries. MIT’s OpenCourseWare is used by
millions of independent learners each year. Millions of children
have benefited from Escuela Nueva's model, which has been
adoptedinseveral othercountries.The Open University’s TESSA
programme of open access, online teacher-training modules
has been used by hundreds of thousands of teachers in Africa.
Cristo Rey has grown from a single school in an inner-city neigh-
bourhood in Chicago to a network of 24 schools across the
United States. The African Institute of Mathematical Sciences,
which has two campuses, one in South Africa and a second
in Senegal, has well-developed plans to create a network of
ten centres across the continent. The Shafallah Center in Doha
is an international centre of excellence in teaching disabled
children whose impact has spread as a model of excellence.

The appendix (page 157) encapsulates basic information about
each of these high impact cases. In the remainder of this book
we also refer to examples drawn from the larger set of 80 award
nominees. But our main focus is on the lessons to be learned
from these high impact innovators because they shed light on
perhaps the most difficult challenge facing education systems
around the world: how to develop proven innovations, which
significantly improve educational outcomes, at large scale and
affordable cost.

DIAGRAM 1 | DEGREE OF INNOVATION




TIAGRAM 2 | REACH AND IMPACT

DIAGRAM 2 | THE HIGH IMPACT INNOVATION GRID
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DEFINING HIGH IMPACT INNOVATION

These thres diagrams convéy visually the baslc ingredients of
our definition of high jmpact innovation,

Diagram 1 | Degree of Innovation ranks eight of the projeats in
terms of their degree-of innovation; the: extent to which they
depart from the standard aducational model in which teachers
instruct classes |n B0-minute blocks and test students in exams
at the end of the courss, Rewrite The Future is ranked low on
the scale hecause its main aim was 1o gel mére children into
schaal. Hole In the Wall is ranked high because it encoura-
ges self-organised learning using compulers out of school

Diagram 2 | Reach and Impact ranks the projects in termis of the
number of students they reach. This takes no account of the inten-
sity of the learning Involved. The African institute of Mathematical
Sciences has the lowest reach (hut with 3 high intensity). MIT's
OpanCourseWara programme, at the other end of the scale, has
reached more than 72m learness In a decade.

Diagram 3 | The High Impact Inpovation Grid combines two
dimensions to plot degree of innovation and soale of raach, AIMS
is towards the top left because it hes an innovative approach to
pedagogy but iow reach. Rewrite the Future is in the battam right:
it has reached milllions but with fairly traditional approaches to
gchooling. Mast of the projects cluster in the middle, combining
some innovation with significam reach, Those that use techno-
iogy creatively, such as Hole (n the Wall and OpenCourss\Ware,
are in the top right of the diagram because they able to combine
high reach with significant innovation, These rankings sre subjes-
tive, nat scientific,






CHAPTER 10

Young girls clamour for books
at the end of a We Love
Reading session in a mosque
in Amman
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Men are pouring out of the first-floor prayer room in the Bir
al-Walidain mosque on a street corner in the neighbourhood
of Al-Rabia, close to the centre of Amman, the Jordanian capi-
tal. At the mosque’s side entrance there are unmistakable
signs that something quite different is taking place on the
floor below: a large pile of children’s shoes is gathered by the
door. Downstairs, in the corner of a large open room, about
30 young children, mostly aged five to eight, mainly girls, are
gathered intently around a woman sitting on a chair. Their
mothers sit along the wall or on the floor, legs outstretched.
Everyone is attentively focused on the woman, waiting to see
what she does. From a colourful bag by her side she pulls out
a toy watermelon and describes a story she is going to read for
them. The children sit enraptured. Then she hands out finger
puppets, before leading them in a song about birds. A girl of
eight is selected to read a story to the group. Then comes the
highlight of the hour: the children are invited forward to take
a book from a selection of about 60 the reader carries with
her. Mayhem breaks out. There is a mad dash to be first in
the queue. Some children are so determined to get the book
they want, they jump the queue to open direct negotiations
with the reader.The children know the books, the authors and
even the names of the illustrators, After helping the reader
sort out the books the mothers linger in a gaggle, chatting,
laughing, sharing dates, wafers and coffee. The room is a
women's space but it is also a space for reading, books and
the imagination.

This little group was started by an Amman mother, Rola Abdel
Hadi, after hearing on the radio about a scheme called We Love
Reading that was training mothers to lead reading aloud to
groups in mosques. Rola signed up and after two days’ trai-
ning recruited her first mothers by word of mouth and handing
out leaflets in a local park. The group quickly reached its capa-
city. We Love Reading trained her to put drama, emotion and
expression into her stories. It shows, according to one of the
mothers staying behind: “The lady who reads aloud has made
a unique environment in the mosque. The children wait day
by day, hour by hour, to enjoy it, especially because they
can then take the books home and read themselves.”

This group in the Bir al-Walidain mosque is part of what is
becoming a movement to promote a new culture of indepen-
dent reading for pleasure in Jordan, and perhaps in time across
the Middle East. The We Love Reading movement was started
by a remarkable woman: Rana Dajani.

Dajani is Jordanian but she grew up in the United States, and
eventually found herself with four children and studying 2
PhD in molecular biology at the University of lowa: “| would
spend all my time doing my research with my mice in the lab
and my four children would spend all their time at the public
library.’ They enjoyed a culture where reading was a pleasurs
Yet when the family returned to Amman they found it very hard
to keep up the habit. There were few libraries and even those
that allowed in children were not keen to lend them books.
So Dajani, as a diligent mother, started buying books to
read to her children. Yet she became consumed by guilt that
other children were not getting the same opportunity and as
she was keen to make a larger contribution to her society,
Dajani asked the local mosque whether she could set up 2
group where twice a month she would read to local children.
The Imam announced the first session at Friday prayers in
February 2006. Dajani was up and running, albeit slowly.

For three years she worked on her own. She would dress up
in funny costumes, wear a special hat, read the children two
or three books and then hand out others at the end of the ses-
sion. Her house became known as the home of the hakawati,
the story-teller. Eventually her work came to the attention of
Synergos, a leading New York philanthropic non-profit, and in
2009 she won its Arab World Social Innovation prize. With that
Dajani got both some money and a media profile that allowed
her to take the next step and turn her personal project into
an organisation: We Love Reading. “A lot of great innovations
come from the individual and they never get carried on to the
next stage, to the NGO, because they get lost. Like me. If | hadn’t
got this award | would still be reading in my neighbourhood but
it wouldn't have spread or it would have taken a much longer
time,” she says.

We Love Reading is still a fledgling organisation, with just one
full-time staff member as well as Dajani, who continues to be
Professor of Molecular Biology at the Hashemite University.
There are a few part-timers and a host of volunteers. We Love
Reading trains mothers so they can set up their own read
aloud group in their local mosque, for children aged 4-10.
The mothers pay a nominal sum and Denise Assad, a Palestinian
artist, trains them in storytelling techniques. They get a kit to
start their group including a collection of about 30 different
books for the children to take home each week. The kit sus-
tains the group for about six months, by which time they can
recruit more children to use the same books or buy more books
to sustain the group. “They are children’s books,” Dajani says.
“so the mothers do not need a university degree to be able 10
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read them. They are well within their range.” It is
early days for We Love Reading but already it has
trained about 420 people and about 100 groups
have been set up, catering for perhaps 4,000
children. Yet Dajani has ambitions to take the
scheme all over Jordan and perhaps beyond. She
stands a good chance of succeeding because We
Love Reading has the ingredients of what it takes
to become a high impact innovator.

people and

The key is not that she is a remarkable, entrepre-
neurial and charismatic leader. Nor is it essential
that she create a highly professional organisation to take her
idea forward. She needs a good organisation but not one
that would pass muster with McKinsey consultants. We Love
Reading already combines five elements that from the evidence
of our pioneers seem critical to achieving impact at scale.

First, Dajani hasdeveloped asimple, effective productthatappeals
strongly to its market of mothers and children: a step-by-step
guide to creating a read aloud group in your community. Dajani’s
training method is simple, useful, repeatable and reliable.

Second, she has turned a personal project, driven by her pas-
sion, into an organisation, with basic systems to sustain it
fundraising, grant application writing, delivering training pro-
grammes. This is the first step to scaling up.

Third, We Love Reading depends on networks. Many organisa-
tions, both commercial and social, mistake their own growth
- in sales, revenues, profits, members — for success. The
bigger the organisation gets the more successful it must be.
We Love Reading measures its success by how many children
it gets involved in reading groups. To achieve that it needs
to connect three networks: a network of funders, who will pro-
vide the money; the mothers who set up and run the local
groups; the mosques that will provide the space for the groups
to meet. This is a frugal model because it relies on self-help
and it piggybacks on the infrastructure that mosques already
provide, as Dajani explains: “They have the space, it's safe.
it's got a carpet, it's got a bathroom. | mean, it's perfect. You
don’t have to build it, it's just sitting there!” High impact inno-
vators achieve scale usually by drawing on networks that
already exist and piggybacking on existing infrastructures.

Fourth, the women are becoming more than a network. They
are already starting to resemble a movement to bring about
social change through reading, albeit
a movement that operates without
attracting much attention, making
much noise or seeking confron-
tation. We Love Reading could be
renamed the Mothers Reading Aloud
Movement, with the aim of bringing
about long-term cultural change.

We Love Reading is not delivering
a service, which it needs to support
with a complex supply chain; it is
creating a capability in hundreds
upon hundreds of local women, ena-
bling them to do something creative
forthemselves. “It's not just a reading
project, you are changing a woman,
you are giving her a lot of tools and 2
lot of confidence to do something on



#er own and it's not too much of a push because she is still in
the neighbourhood!”

Fi#th. organisations need hierarchies, but movements need
causes, shared values, common goals and even enemies to
ool them together and give them a purpose. That is the final
ingredient, which Dajani has to provide: a common cause.
For Daziani reading is the means, but her cause is to get chil-
dren 3t a young age to realise they can and should think
for themselves.

We Love Reading is several things at once. It is a method for
w=ining mothers to create reading groups, It is an organisation
shat supports that method. The organisation, however, is the
junction box for a network of funders, women and mosques.
The women are becoming akin to a movement for reading,
which is animated by a common cause, opening the imagina-
tion of children so they can think for themselves. Dajani needs
o innovate across all five of these areas at the same time -
method, organisation, network, movement and cause - to be
successful. That is the recipe almost all the other innovators
nave deployed to generate their impact.

Our high impact innovators follow a version of the approach
that Crutchfield and McLeod Grant found in the United States.
To put it in a nutshell they see themselves as building not just
organisations, but movements. There are five elements to
this approach. All are essential to success; none is sufficient
on its own.
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